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Mission:   Provide a safe, challenging and relevant learning environment that 
inspires and creates pathways for student success. 

 

Vision:  Inspiring and creating pathways for student success. 

 

 

An effective curriculum process allows for curriculum and instruction to be 
interdependent.  In order to inspire and create pathways for student success, a 
powerful curriculum needs to be deeply connected to proven instructional 
strategies.  Strong programs shift from “what” (curriculum) to a focus on “how” 
(instruction) as a part of the curriculum process.  The what is already determined by 
standards and eligible content provided by national and state standards.  The how 
involves engaging learners in the active process of learning.  Curriculum involves 
both a solid foundation and a sound design plan – just like that of a house.  High 
academic rigor and standards are not enough if they are not implemented through 
powerful instructional strategies.  Curriculum and instruction rely on each other.  
Effective curriculum and instruction occur when the following are present: 

(1) Common and clear curriculum aligned with appropriate assessments 
(Fullan & Stiegelbauer, 1991; Wagner, 200; Rosenholtz, 1991) 

(2) School personnel function as learning communities with on-going 
opportunities to meet and plan for common development of units and 
assessments (DuFour & Eaker, 1998; Wagner, 2004; Wise, 2004). 

The curriculum guide of the Dallastown Area School District focuses on developing 
a solid curriculum that is intertwined with instructional strategies that will develop 
independent, self-motivated, and successful learners, no matter the content or 
expectations. 



Designing the Curriculum 

Curriculum Mapping  
Curriculum mapping is the procedure for collecting and maintaining a database of the operational curriculum in 
a school or district (Jacobs, 1997).  It serves as the hub for connecting all aspects of the school system which 
provides the basis for:   

 

 

 

 

 

 

 

 

 
 

According to Mooney and Mausbach (2008), the curriculum map is one of the most powerful tools for writing 
and implementing content.  The benefits of a fully implemented curriculum map include: 

• Ensuring that every child in the district receives the same content 
• Helping teachers see curriculum connections through content 
• Promoting integration with teachers outside of the core content areas 
• Providing a vehicle to manage all curricular areas 
• Ensuring that teacher’s “favorite” topic or unit is not taught if it does not fit with the core curricular or 

relevance 

Curriculum mapping helps to achieve the following within a school system: 

• Aligning curriculum to standards, as well as assessments; 
• Building staff capacity; 
• Developing relationships and communicating with stakeholders; and 
• Using resources effectively. 

Curriculum maps provide a process by which educators can become active participants in improving teaching 
and learning.  The process is teacher-owned and student-centered, which allows for greater investment in 
implementing and sustaining improvements (ASCD, 2001).  Curriculum mapping is a “way of doing business” 
and not an event or required task. Curriculum maps will raise student achievement, but only when they are fully 
implemented by every teacher for every child.  The curriculum revision cycle provides the checks and balances 
necessary for coherence and quality of the maps and the instruction included in the maps.    

Student achievement
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Curriculum Mapping Process 
The purpose of developing curriculum is to improve instruction.  Curriculum takes learners where they need to 
go and provides instructional tools for teachers to help get the learners where they need to go.  Curriculum is 
not only about standards and objectives but also about the methods for helping learners meet those standards 
and objectives.  It is not about the end product, but about how to put the parts together to maximize the learning.   

Curriculum writing needs to include a minimum of two staff members.  For high school courses, that are taught 
by only one teacher, one other staff member from the department should be present in order to provide 
opportunity for discussion and collaboration.  

Curriculum writing occurs as needed for a new or existing course. 

Curriculum writing begins with the standards, data analysis, essential questions and assessments for the course.  
Prior to entering any information into Rubicon Atlas, data analysis and attention to standards must occur and be 
addressed.  Writing curriculum begins with asking the following questions from the work of DuFour and 
DuFour: 

• What is it we want our students to learn?          (Goals/Expectations) 
•  How will we know if each student has learned it?               (Assessment) 
• How will we respond when some students do not learn it?   (Differentiation/Intervention) 
• How will we extend and enrich the learning for students who have demonstrated proficiency?  

       (Differentiation/Extension) 

 

The Foundation for Curriculum Mapping 
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New Course Mapping 
(1) Planning and Development 

Establish the Foundation Analyze state and national 
curriculum for what students are 
expected to know. 

State Standards documents 
National Standards documents 

Data Analysis Building a collective 
understanding of district need -
Identify strengths and weaknesses 
in curriculum by analyzing student 
achievement data 

Graduation Requirements 
Course Description 
Effective instructional Practices 

Assessment Backward design model – identify 
the desired results – focus on 
understanding rather than simply 
covering the curriculum – 
common assessments help to 
develop an understanding of what 
it is that is really important for 
students to know 

PSSA/Keystone Data 
PVAAS Growth (Grades 4 -12) 
Internal Common Assessments 
Rubrics/Checklist 

Writing Create supporting curriculum 
documents that can be used to 
implement the curriculum 

Curriculum Map  
District template in Rubicon Atlas 

Resource Review Alignment to standards, grade-
level/course expectations and 
assessments. 
Identify strong instructional 
approaches that lend themselves to 
the content 

Texts/Books 
Materials 
Shared Resources 

Pilot Process (can be formal for a 
textbook or informal with a new 
resource) 

New materials should be piloted 
for at least 6 – 8 weeks – materials 
selected must meet the curriculum 
standards and the instructional 
philosophy 

Selected resources 

Board Approval Required for new course – before 
curriculum mapping but must 
demonstrate need based on 
standards and data 

New courses 
Textbooks 

Professional Development Plan for on-going professional 
development and communication 
to ensure full implementation 

Summer staff development 
In-Service days throughout the 
school year 

Implementation Use data collected throughout the 
implementation to collect evidence 
of improved instruction.  Re-
examine concepts being taught and 
addressed in the curriculum 

Internal assessments 
Standardized assessments 
Curriculum mapping 
team/Department/Course 
discussion 

(2) Review and Evaluation after the curriculum is developed to ensure it is implemented 
effectively. 
a. Review and evaluation should occur after the first year of teaching a new curriculum 
b. After the first-year review, the curriculum should be reviewed every two years. 
c. The curriculum can be reviewed as often as needed when appropriate and a need is presented. 



Existing Course Mapping 
(1) Planning and Development 

Ensure the Foundation Analyze state and national 
curriculum for what students are 
expected to know. 

State Standards documents 
National Standards documents 

Data Analysis Building a collective 
understanding of district need -
Identify strengths and weaknesses 
in curriculum by analyzing student 
achievement data 

Graduation Requirements 
Course Description 
Effective instructional Practices 

Assessment Backward design model – identify 
the desired results – focus on 
understanding rather than simply 
covering the curriculum – 
common assessments help to 
develop an understanding of what 
it is that is really important for 
students to know 

PSSA/Keystone Data 
PVAAS Growth (Grades 4 -12) 
Internal Common Assessments 
Rubrics/Checklist 

Writing Create supporting curriculum 
documents that can be used to 
implement the curriculum 

Curriculum Map  
District template in Rubicon Atlas 

Resource Review Alignment to standards, grade-
level/course expectations and 
assessments. 
Identify strong instructional 
approaches that lend themselves to 
the content 

Texts/Books 
Materials 
Shared Resources 

Pilot Process (can be formal for a 
textbook or informal with a new 
resource) 

New materials should be piloted 
for at least 6 – 8 weeks – materials 
selected must meet the curriculum 
standards and the instructional 
philosophy 

Selected resources 

Board Approval Required for new textbooks for 
existing course– before curriculum 
mapping but must demonstrate 
need based on standards and data 

Textbooks 

Professional Development Plan for on-going professional 
development and communication 
to ensure full implementation 

Summer staff development 
In-Service days throughout the 
school year 

Implementation Use data collected throughout the 
implementation to collect evidence 
of improved instruction.  Re-
examine concepts being taught and 
addressed in the curriculum 

Internal assessments 
Standardized assessments 
Curriculum mapping 
team/Department/Course 
discussion 

(2) Review and Evaluation after the curriculum is developed to ensure it is 
implemented effectively. 
a. The existing curriculum should be reviewed every two years. 
b. The curriculum can be reviewed as often as needed when appropriate and a need is presented. 



Curriculum Revision Process 
Heidi Hayes Jacobs “suggests that teachers take a 21st century pledge to replace at least one dated assessment 
with a contemporary one (2009, p.106).  Students benefit from a new approach and teachers are actively 
modeling revision and refinement through this process.  According to Hayes (2009) “schools need to decide in 
which century they are operating” (p.106).   

Revision of curriculum is an on-going process. Curriculum revision occurs for many purposes: 

• Refinement 
• New courses or extensive changes to already developed courses 
• Changes in curricular expectations – district or state level 
• Changes in standards 
• Data analysis/standardized test scores 

Curriculum revision can occur at any time of the year and for any reason.  Curriculum must be revised by a 
team of teachers every three years at a minimum.  Curriculum revision involves the following: 

• Review of standards – are they covered, are they met, what is missing 
• Review of content for unnecessary repetition 
• Review of data for assessed standards in required grades 
• Review of assessments – match standards, assess what has been taught,  
• Review of shared resources and materials – are they relevant, engaging and appropriate for the learner 
• Vertical alignment of content among levels and courses 

Curriculum revision can occur within and among a variety of curriculum groups and team members.  
Curriculum should be analyzed from a variety of different lenses that include but are not limited to the 
following: 

• Vertical (e.g., K-12) 
• Targeted vertical (e.g., K-1, 3-4, 4-6, 6-7, 8-12, 1-12) 
• Across grade level (e.g., all third grade, all teachers of 9th grade ELA, all physics teachers) 
• Targeted cross-grade level (e.g. interdisciplinary grade seven team) 
• Extended team (e.g., special area teachers, special ed. Staff, ESL) 
• Expanded team (e.g., virtual groups, global partners) 

 

Curriculum Alignment 
Alignment of the curriculum both horizontally and vertically is essential to “ensuring rigorous learning for all” 
(Miller, 2017).  Curriculum alignment “requires assessment and instruction to be aligned standards, including 
the intended rigor of the standard” (Miller, 2017).  Curriculum alignment ensures that students have a clear and 
cohesive experience from year to year and leads to a guaranteed and viable curriculum.  Curriculum alignment 
should be a celebratory process that is meaningful and focuses on reflection and continuous improvement. 
Curriculum alignment is about . . . 

• Meaningful discussions about continuous improvement, learners and learning. 
• People connecting and refining based on curriculum and instruction. 
• Focusing on what is occurring in classrooms and celebrating learning. 



• Teachers as reflective practitioners who share problems of practice and what did and didn’t work in a 
unit, assessment or activity. 

Discussion around curriculum involvement needs to be framed by the work of DuFour and DuFour (Dufour, 
DuFour, Eaker, & Many, 2010): 

• What is it we want our students to learn?          (Goals/Expectations) 
•  How will we know if each student has learned it?               (Assessment) 
• How will we respond when some students do not learn it?   (Differentiation/Intervention) 
• How will we extend and enrich the learning for students who have demonstrated proficiency?  

        (Differentiation/Extension) 

Rubicon Atlas 
Rubicon Atlas is curriculum management system that is customizable to each district’s curriculum approach and 
provides detailed reporting to help schools achieve curriculum goals. The tool provides for a robust platform 
and sustainable process for tracking curricular goals within a school district.  The Atlas platform is designed to: 

• Build a foundation for continuous improvement 
• Tailor the platform to district needs 
• Simplify the analysis and reporting for informed decisions 
• Develop and foster meaningful conversations  

 

Dallastown Area School District’s curriculum is stored in the Rubicon Atlas system.  ALL district teachers have 
access to view the curriculum for any grade level, content area at any time.  The school district template 
includes the following instructional components that help to develop equity across all buildings, levels and 
subject areas: 

• Relevancy 
• Essential Questions/Big Ideas 
• Books/Materials 
• Skills, Related Learning Goals and Content 
• Essential Terms 
• Shared Resources 
• Assessments 
• Differentiated Options 
• Suggested Instructional Strategies 
• Technology Integration 
• Standards 

 

Curriculum Guides 
Curriculum guides for grades K-8 have been developed and are located on the district website under Curriculum 
and Instruction.  These guides are made available to parents who inquire about the curriculum of each grade 
level.   The K-8 curriculum guides are reviewed every two years and will be updated on the district website.   
The high school course guide is available to high school families inquiring about curriculum.  An updated guide 
is published each year prior to course selection, and is available through the school counseling office.  



Articulation 
Who:  The group will consist of Department chairs and subject area leaders from all levels.  
Articulation will occur with the following content areas:  English Language Arts, Mathematics, Science 
(including Technology and Engineering), Social Studies, Unified Arts, and Fine Arts (including World 
Language). 

 

What:  The articulation team will share goals, celebrations, challenges and needs.  The articulation 
team will also learn about new curricular resources and supports that can help to move district 
initiatives forward.  

 

When:  The K-12 articulation group will meet 2 times per year.  

October Goals/Support/Resources 
Late March-early April Reflection/Celebration/Resources 

 

 

Why:  Articulation provides an opportunity for district teacher leaders to come together to build a 
common vision, nurture positive relationships among levels and content areas, as well as plan for 
continuous improvement within the content area.  Vertical articulation provides an opportunity to 
discuss the K -12 alignment with the PA Core Standards as well as focus on instruction and assessment 
across the levels.  Articulation provides an opportunity for teacher leaders to be engaged in 
collaborative discussions and develops an empowering environment where leaders are involved in the 
planning and assessment of curriculum as a collective district group with the district vision and mission 
at the heart of decision making. 

In addition, the articulation team be involved in staff development focused on but not limited to one or 
more of the areas listed below: 

• Curricular initiatives 
• Best practices research 
• Instructional practices 
• Student engagement  
• Innovative practices 
• Technology integration 
• Assessment 

Staff development within the articulation sessions will allow for teacher leaders to become 
knowledgeable about the latest research, tools and trends relevant to their field as well as provide 
information that can be shared with others within the department.  Staff development can be designed 
to be focused on district need and teacher leader/department interest. 

 



New Course Proposal 
The complexity of scheduling at DAHS requires that we frame a schedule to follow when creating a new course or 
making major modifications to a current course that would require Board approval.   

 

Event Date 
Identify a need for new course* or modification** 
Course Outline/Summary 

Due: End of October 

Board Informational Item November 
Board Vote December 
Course Selection Guide Due:  Mid to End of Jan 
School Counselor Presentations Beginning of February 

*New course – Course that is being created in a department with a direct connection to a Pathways, particularly where electives are a need. 
**Modification (that must go to the board) – major changes to a course that change the scope and nature of the course  
 
 
Process for New Course/Course Modification 

August 
(opening 
days) 

Department Chairs Discuss the following: 
• Course opportunities needed in department in relation to pathways 
• New course ideas 
• Courses that may need modification 
• Courses that need to be “retired” or “morphed” into one another due to 

overlap 
September Department Chairs/Principal 

Representatives/Mrs. Wilson 
Share the following: 

• Discussed course opportunities needed based on pathways 
• Do we have staff to handle the course? 
• Modifications to courses 
• Retired or morphed courses 
• Discuss scheduling of any new courses or modifications to determine 

if staff is available 
• Keep Dr. Fletcher apprised of all course needs through principal 

representatives of department 
• If available staff and meets pathway need, then principal rep adds to 

the Google doc master list 
October High School Admin/Asst 

Super/C&I 
• Discuss new courses and needs  
• Make determinations of new courses that will be presented to the 

board 
October Department Chair/Staff • Develop a syllabus outlining the course content and instructional 

practices used in the class 
• Meet with Supervisor of C & I to complete Course Proposal and 

Google Slides and board meeting expectations 
• Forms completed and provided to C&I by October 31 

November Board  • Information Item/C& I present to school board  
December Board  • Action Item/Board vote  

• Communication to staff and HS admin 
January DC/Staff/School Counseling 

office/HS admin 
• Information for Course Selection Guide 

February School Counseling/Staff • School counselor meetings/presentations 
• Teacher discussion on courses suited for pathways and overview of 

new courses 
April/May HS Admin • Review course numbers and make decisions based on course 

implementation 
• Work with school counselors to make scheduling adjustments 

 



Textbook Management 
The textbook cycle is dependent on the following: 

• Instructional needs of the course content 
• Licenses of newly purchase materials and the on-line access 
• Need for a text as opposed to OER resources or other on-line options 

 
DASD Textbook Adoptions 

Textbook adoptions shall be recommended by review committees appointed by the Supervisor of Curriculum and Instruction, Assistant 
Superintendent and/or Superintendent. The principal-advisor, subject area chairperson, or department chairperson (depending on level) 
most often chairs the review committee.  

The procedure for review, selection, recommendation, and adoption of textbooks includes the following: 

A. Setting Criteria; Composition of Textbook Review Committee 
(1) The Textbook Review Committee will utilize the DASD Textbook/Program Evaluation Tool. 
(2) The Textbook Review Committee will be selected with attention to balance of large and small schools (elementary), grade 

levels, subject matter, and teaching experience. Parents may be recommended for participation and may be selected by the 
principal(s), the Supervisor of Curriculum and Instruction, Assistant Superintendent, or Superintendent as appropriate to the 
grade level or subject area.  

(3) The Textbook Review Committee may also include professionals in the fields related to the content area in which the textbook 
adoption is occurring. 

 
B. Screening of Available Textbooks 

(1) Screening will be performed by teachers at the grade level(s) or subject area(s) with the goal to narrow the selection to texts 
that match criteria.  

(2) A review of screened texts will be performed at all school sites where adopted texts will be used. 
(3) These texts may be placed on display for at least 10 days for all interested teachers, parents, students, and administrators to 

provide written input through rubric evaluation forms.  
(4) When appropriate, portions of proposed text and relevant ancillary materials will be investigated in classes slated to use the 

new textbook for a period of time prior to the formulation of a recommendation for adoption and purchase of the text/materials. 
 
C. Steering Committee Selection 

(1) Based upon an evaluation of all data (written and verbal) received through Section B above, the Textbook Review Committee 
makes a selection of text(s). The Textbook Review Committee chairperson should notify the Supervisor of Curriculum and 
Instruction and/or Assistant Superintendent when a final decision is made. 

(2) The Textbook Review Committee chairperson, in consultation with the Supervisor of Curriculum and Instruction and/or the 
Assistant Superintendent, shall prepare a presentation for the Board of School Directors. This presentation must occur during 
the months of March, April, May and/or June. The presentation should include at minimum: need for the textbook(s); cost, 
including shipping; staff development; analysis of screening and textbook selection process. 

(3) Following the Board of School Directors presentation, the proposed textbook(s) will be available for public preview for 30 
days, followed by a Board of School Directors’ decision on Textbook Adoption as an Action Item. 

 

DASD Textbook Adoption Timeline 

October Determine textbook needs through discussion with Department Chairs/Subject Area Leaders 
Nov- 
Jan 

Screening:  Samples textbooks, pilot (if necessary) 

February Meet with teachers teaching the content/Department Chair and Supervisor of Curriculum and Instruction to complete 
textbook/on-line evaluation form 

March 
(through 
June) 

Board Presentation (Information Item):  Supervisor of Curriculum & Instruction/ Department Chair/Teacher of content 
Presentation includes:  

• Need for textbook 
• Cost (including shipping) 
• Staff development needs 
• Analysis of screening  
• Textbook selection process 

Books on public review for 30 days 
April Board Action Item 
May - 
June 

Prepare order with textbook company and plan for staff development 
Adjust curriculum map if needed 



Textbook/On-line Resource Evaluation Tool

 
 

 

 

 

 

 

 

 

 

 

 

 

 



Software Request/Evaluation 
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